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2% English language learners 
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AYP met 

 

 
Executive Summary 

 
Saunders Trades and Technical High School (Saunders) is one of seven high schools in the 

Yonkers City School District. A large city incorporated in 1872, Yonkers is often referred to as a suburb 
of New York City, but it is actually the fourth most populated city in New York State. It has 29 
elementary schools, five middle schools, and seven high schools. Each high school offers specific 
academic and magnet options for student to choose from. Saunders Trades and Technical High School 
was the first public trades school in New York State, opening in 1909. A dedicated magnet school for 
grades 9-12, Saunders is open to students from all sections of the city. Except for the Technological 
Sciences program, there are no special entrance requirements. Students and parents choose Saunders and 
admission is granted on the basis of a citywide lottery. Currently, there is a waiting list to enter the 
school.  

For 100 years, the school has been committed to combined vocational and academic instruction 
that provides graduating students with skills for employment and an academic preparation for college. 
The school is organized into four groups that operate as smaller learning communities: 9th grade, 
Technical Sciences, Occupational Sciences, and Vocational Sciences. Ninth grade students are taught by 
core area teachers using interdisciplinary instruction and flexible scheduling to ensure a firm academic 
foundation. In addition, an exploratory career program during the first semester of 9th grade facilitates the 
transition to high school and develops strong study skills and a disciplined work ethic. For the following 
three high school years, students choose to major in one of 13 technical, vocational, or occupational 
programs while continuing to be enrolled in Regents and college preparatory courses. 

Graduation requirements exceed state requirements and those of other Yonkers high schools. To 
meet these requirements, students have a nine-period school day, longer than in the other six city high 
schools. Students and parents accept this because it is a necessary ingredient in a school with Saunders’ 
standards and reputation. They choose Saunders because of its long-standing academic reputation, the 
integration of academic and employment knowledge and skills, and its reputation as a safe school in an 
urban setting. The school has received numerous awards and recognition, including being awarded 
Bronze Medal distinction for three years in a row by U.S. News and World Report, designation as a New 
American High School and a National Blue Ribbon School by the U. S. Department of Education, and a 
New York State School of Excellence by the New York State Department of Education. It was awarded 
Exemplary Status by the Middle States Association. 

For the school year 2009-10, the school enrolled about 1,200 students. Whites constitute 31% of 
the student body. There is one Native American student, 7% Asian-American, 50% Hispanic, and 26% of 
African-American heritage. Only 2% are English language learners, while 77% qualify for free or 
reduced-price lunch. Those with disabilities comprise 12% of the student body. 
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Nationally, the average performance of black, Hispanic, and Native American students is lower 
than that of white and Asian students on state assessment tests. Similarly, students from low income 
families usually do not perform as well as students from higher income families. However, when the sub-
groups of race, ethnicity, disability status, gender, English proficiency status, and income are examined at 
Saunders, these trends do not hold. The results reported in May 2009 show that 94% of all sub-groups 
met graduation requirements.  

 
1. School Culture 

 
The culture of Saunders has been passed from one generation to the next. The belief in a strong 

academic program working hand-in-glove with practical preparation for the world of work is pervasive. 
The parents of some students attended this school and have chosen Saunders for their children because 
they embrace the tradition. Other parents and students appreciate the strong, positive culture. At least 17 
of the current teachers are proud graduates who have returned to teach at Saunders after spending 10 or 
more years working at their trades and vocations. The school’s culture supports the concept that 
tomorrow’s work force will need people with abilities beyond technical skills — people who enjoy and 
understand the arts and are sensitive to ideas around them. The academic program and the vocational 
program are seen as two sides of a valuable coin. Both students and staff see schoolwork as important and 
valuable, but they also see that good work can be fun. Saunders defines itself through the acronym 
TRADES. The T represents the tradition, the R represents the rigor, relevance and relationships in all 
classes, the A represents academics, the D represents the dedication of the staff and students, and the S 
represents the many years of success. One student said “It’s not a school. It’s home.” Another added, 
“They (the teachers) know how it is in the world. You can talk with them. They’re like your mother.” 
Asked to comment on the culture of the school, Principal Steve Mazzola cited the school’s motto, “You 
just can’t hide Saunders pride.” 
 The Saunders’ administration produces a weekly newsletter, The Bluewave, for teachers and staff 
as a way to highlight excellence in teaching, share ideas, celebrate best practices, and announce upcoming 
events. 

 
2. Core Academic Learning 

 
State assessment data shows that the status of Saunders is a School in Good Standing. In New 

York State, a school is considered to be in good standing if it has not been identified as a school in need 
of any improvement or corrective action. At Saunders, all student groups achieved AYP in English 
language arts, mathematics, and graduation rate. All students are required to complete college preparatory 
courses and a three-year major selected from the 13 technical and trades programs in three academies. 

Because of the dual nature of the academic and trade/technical program, Saunders has a longer 
school day than other high schools in Yonkers. Staff and students regard this as evidence that studying 
and working hard are part of the culture of this school and are open to extending the school day. That, 
combined with the current plan for all technical courses to meet for three periods, will make a very long 
day for Saunders students. They don’t seem to mind, however, since there are as many as 100 students 
still in the building at 5 pm.  

All entering 9th grade students are organized into teams which receive academic instruction in the 
core subjects as well as an introduction to the trade and technical areas. For the remaining three years 
each student selects a major in one of the 13 programs available in the Technical, Occupational, and 
Vocational Sciences Academies. These programs are: 
 
Technical Sciences Academy  
• Architectural Technology  
• Construction and Facilities Management  
• Chemical Technology  



© International Center for Leadership in Education 3 
Successful Practices Network 

• Computerized Industrial Design  
• Electronic and Computer Circuitry  
• Biological and Environmental Technology 
  
Occupational Sciences Academy 
• Cosmetology 
• Fashion Design 
• Food Service and Restaurant Management 
• Graphic Communications 
 
Vocational Sciences Academy 
• Automatic Heating/Air Conditioning 
• Automotive Mechanics 
• Carpentry. 
 

In grades 10, 11, and 12, students continue taking required academic courses as well as subjects 
and labs related to their majors. 

The faculty as a whole is composed of experienced teachers and staff members. One hundred 
percent of the core academic classes are taught by Highly Qualified Teachers, as reported in the New 
York State annual school report card. All trade and technology teachers have at least three to four years’ 
experience working in the areas they are now teaching. The trade and tech areas have working 
relationships with businesses and schools that help to bring the newest innovations in their field into the 
classroom. Students may get internships (some are paid) with these businesses. 

The core academic classes are taught by teachers who are sympathetic to the goals of the 
technical, occupational, and vocational programs. One 10th grade English class was taught by a teacher 
who was honored by the local Kiwanis group at a function attended by over 150 people. He had led the 
10th graders through a rich, detailed, and deep analysis of Doris Lessing’s short story “Through the 
Tunnel.” The ultimate interpretation went far beyond that suggested by the textbook being used.  

In addition to the regular school day, classes are held after school for special tutoring, remedial 
extra help, and review. A Saturday program of five to seven weeks is designed for students who are 
failing or near failing at the end of each school quarter. However, these classes have also become popular 
with non-failing students as a venue in which they can work on class projects or receive additional 
Regents preparatory instruction. Advanced Placement reviews are also held on Saturdays and are well 
attended. 

  
3. Stretch Learning 

 
Saunders values a rigorous and relevant education that goes above and beyond the basic core 

learning for all students. Recently enlarged, this traditional-looking building provides space for excellent 
vocational, occupational, and technical programs. Large, open areas create a pleasant atmosphere for the 
hands-on learning model that simulates the world of work. Classrooms are outfitted with state-of-the-art 
equipment in every area of specialization.  

 Since a major goal of Saunders is that every graduate is prepared for college and for a job, many 
students are doing college level work in high school. Trade and technical programs put students in touch 
with the real world. Students choose a major going into their sophomore year and remain in that program 
until graduation. Switching majors is not allowed since the instruction in the various specialized areas is 
rigorous and cumulative. Students can take electives in an area outside their major to broaden their 
learning. Many seniors also have the opportunity to go out on co-op during their senior year. Students 
have the prospect to develop professional relationships with those in their field, as well as put their 
theoretical knowledge into practice. 
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After the 9th grade introductory process, students choose among the wide variety of career and 
technical education courses. This allows students to follow highly individualized courses of instruction 
based on their interests and talents. The school offers high-quality, rigorous instruction in core academic 
courses and in 13 different magnet programs. Advanced, Honors, and Advanced Placement courses are 
offered to all students. Student can begin taking honors and AP courses in their sophomore year. The 
school has an articulation program for those students who wish to take courses at Monroe College. These 
classes are offered on Saturdays; a bus will pick the students up at the school and transport them to the 
college for their classes. Additionally, Saunders has college professors teaching college courses in the 
school for those wishing to obtain college credit. Both these programs are offered free of charge. Students 
could potentially receive between three and 15 college credits without any cost.  

Portfolio Day is held the first week in June. Industries from the wider community come to the 
school to visit and observe students performing the skills they have learned in class. It is not unusual for 
students to be invited to job interviews as a result of Portfolio Day.  

The school has relationships with St. John’s University, Fordham University, Monroe College, 
College of Westchester, Lincoln Technical Institute, Westchester Community College, Manhattan 
College, IBM, NY Institute of Technology, and other organizations. These partnerships assist in 
developing up-to-date curriculum, providing college-level courses, and providing student internships. In 
addition, New York City presents numerous venues for field trips and visits to businesses such as the 
fashion trades.  
 

4. Student Engagement 
 
 Students may choose from a wide range of activities that enrich and enhance the curriculum and 
increase student engagement. According to the school newspaper, The Saunders Sentinel, “Clubs offer 
many things to students, such as community service hours, involvement in school events, as well as the 
opportunity to know people and making new friends.” The athletic teams are well supported by students, 
parents, and staff. Approximately 425 students participate, with both genders almost equally represented. 
Athletic teams include baseball, basketball, bowling, cheerleading, cross-country, football, golf, 
intramural sports, soccer, softball, swimming, tennis, track, volleyball, and wrestling. 

Ethnic clubs reflect the diversity of the student body. They include African-American Club, 
Anime/Japanese Club, Cultural Exchange Club, Asian Club, European Club, Italian Club, and Latino 
Club. The club members celebrate the qualities of their own culture as well as encourage the appreciation 
of cultures other than their own with activities such as shows and field trips. 

Other clubs include Astronomy Club, Chess Club, Drama Club, Flagship Academic Team, Key 
Club, Language Club, Literary Magazine, National Honor Society, Newspaper, Students Against 
Destructive Decisions, Science Honor Society, Senior Class, and Student Government.  

A new addition to clubs is the Saunders Robotics Team, which has medaled in local and national 
competitions for all three years since it originated in 2007. In the September 2008 edition of Popular 
Mechanics the students of Saunders Robotics Team are highlighted for the robot they built. This was a 
70-member rookie team that won two regional competitions and made it to the national event. As one 
Saunders student is quoted, “If you can build a robot, who is to say you can’t do something more one 
day?” This statement is indicative of Saunders’ philosophy. They want to create an environment where 
students feel empowered to take risks, and try new and different things, and from that experience they 
will grow into 21st century learners, equipped with many of the necessary skills.  

The Grapevine is a citywide newspaper in which students write articles relating to their high 
school. The yearbook and a literary magazine are designed and produced in-house by the graphic design 
classes. The newly inaugurated magazine Pen & Brush is a highly professional, multi-colored, 44-page 
booklet of poetry and art work that is produced in the Graphic Arts class, under the direction of an 
instructor with wide-ranging experience in the graphic arts. A student who was largely responsible for the 
magazine had just been interviewed by a graphic arts business and was offered a job after high school.  
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Perhaps because it is so closely tied with the trades and technical programs of the school, the 
largest student program is SkillsUSA, formerly Vocational and Industrial Clubs of America. In the past, 
students have won first, second, and third place prizes at both the state and national levels. A matter of 
particular pride is the fact that students with disabilities placed first in a recent state fashion/clothing 
competition. 

The growth of the music program is impressive in that most students come to Saunders without 
previous music experience. In recent years, concert, jazz, and marching bands have been organized. 
Recognition at the silver level of achievement has been attained from the New York State School Music 
Association. 

Special programs such as the Parade of Curricula highlight the curricular offerings of this school 
and give students an opportunity to display their accomplishments in a public forum. Floats that highlight 
the special attributes of each of the 13 curricular areas make up the parade, to the pleasure of the 
community as well as the students.  

Other special programs include an architectural open house, cosmetology hair design 
competition, and culinary arts dessert and scholarship dinner. A full-day Shakespeare festival, complete 
with elaborate costumes and props, involves scores of students under the supervision of only one teacher.  

Particularly appreciated is the annual Haunted House project, currently in its fifth year, planned 
and presented by students. This event is both a fund-raiser and a community outreach to provide young 
children with a safe and fun Halloween. Saunders students decorated the main lobby in a haunted house 
theme, provided refreshments, a disk jockey, and activities such as face-painting and a graveyard tour. 
Needless to say, the students were enthusiastic about their project, the younger children enjoyed safe fun, 
and the community was appreciative. During the Christmas holiday, the 9th grade teams gave back to the 
community by providing a pasta dinner at the local Sharing Community. 

All of these projects not only enrich the academic program but also give students who come from 
a variety of neighborhoods in this urban school an opportunity to interact with other students and faculty 
in informal situations. There is a sense of pride among the students when they are recognized in the 
community for their efforts and the quality of their work.  
 

5. Personal Skill Development 
 

Principal Mazzola encourages the use of several techniques to help students develop their own 
personal skills, behaviors, and attitudes. He meets with the Student Council over pizza once a month. 
Students say, “He is open to ideas. He’s willing to compromise.” In addition, the student council meets 
with the Board of Education. “They listen to us and take notes.”  

All 9th grade students participate in the mentoring program. Each session begins with a check-in 
and branches off into a lesson and activity. Topics include character development, personal learning 
plans, career goals, values, and current trends and topics. Mentors form a close relationship with their 
students, one in which the students always feel that they have an adult to go to. 

In cases where students might be suspended for disciplinary reasons, they are given the choice of 
community service, performing such tasks as helping the custodial staff clean, or assuming other 
responsibilities for the good of the school. This plan sidesteps punitive suspension and substitutes a sense 
of contributing to the school community.  

Students say there are no social cliques. They credit a positive and inclusive school environment. 
Groups that do exist form around subject majors or school activities. Students respect the diversity of the 
population. There are few fights or arguments. There are no signs of graffiti or gang activity.  

 Students monitor their own conduct with a minimum of adult supervision in classes and in public 
places. For instance, students in the trades and technical classes often work independently, with the 
teacher coaching, offering advice, or providing a mini-lesson. There is almost no teaching by lecture, 
although there is certainly direct instruction. Classrooms seem like a smoothly running auto shop, 
restaurant kitchen, or advertising business, with everyone on task, moving freely about as needed. There 
is a unique sense of camaraderie between students and teachers in many of the trade and technical 
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classrooms. Students have elected to be in the specific trade or technical classes in which they are 
enrolled. They know that the instructor shares their interest in a given field of study. Furthermore, 
students acknowledge their instructors as experienced professionals, in addition to being certified 
teachers. Teachers function as models in both personal conduct and professional behavior. There is 
immediate rapport and respect built into the classroom relationship. 

The district has a comprehensive code of conduct booklet that has expectations for behavior, 
definition of terms, and specific explanations of disciplinary actions. All students have a wallet-sized card 
that summarizes the code of conduct. The code is strictly enforced with tough love. The principal insists 
on respect for rules, which are enforced with strictness and good humor.  
 

6. High-quality Curriculum and Instruction 
 

The curriculum is modeled on trade and industry-based specifications and is aligned to New York 
State Career Development and Occupational Studies Standards (CDOS). The trades and technical 
programs have advisory committees composed of people working in the field and aware of the latest 
innovations in their line of work. This information is provided to the teachers so that the curriculum and 
equipment is kept up-to-date. Teachers are given two 45 minute prep periods. Special programs like the 
9th grade small learning community encourage a smooth transition into high school, allow for 
individualized and personalized instruction, provide teachers with shared planning time to design 
interdisciplinary instruction, and enable early identification and intervention of potential student 
problems. Programs in the technical, occupational, and vocational academies are organized according to 
the smaller learning community concept. Three class periods are combined each day to allow time for in-
depth study, completion of projects, and positive teacher-student interaction. 

Over the years, an impressive number of computers were purchased, and computer labs were 
created in each academic department and the library. The feeling was that computers in each classroom 
were not being used as efficiently as they might be. Having a bank of computers easily accessible to 
students in the library seemed beneficial. Results have been positive. Students use the computers 
frequently under the supervision of the librarians. A course in research techniques, designed and 
implemented by a volunteer teacher, is so popular and productive that the number of sections has been 
increased.  

All of the smaller learning communities promote an environment of belonging and caring among 
students and teachers. A five-week Saturday Academy is encouraged for any 9th grade student who has a 
failing grade on a report card. A seven-week Saturday Academy is available for 11th and 12th graders. As 
many as 260 students have taken advantage of this initiative. At other times, such as before and after 
school and during lunch hours, teachers are available and encourage students to seek extra help and 
advice with their work. An automated telephone system contacts parents about absences and apparent 
missing work so that immediate intervention and preventative measures can be worked out between 
school and home.  
 

7. Use of Data at Classroom and Building Levels 
 

The school is committed to data-driven decision making. Results of classroom examinations, state 
Regents exams, Advanced Placement exams, and Scholastic Aptitude Tests are used in assessing student 
achievement, evaluating curriculum, and improving instruction. Average scores for the school are public 
and reported by the state in the school’s report card. Results of Regents exams are used to satisfy the 
assessment requirements of federal legislation such as No Child Left Behind.  

A data team of several faculty members works closely with each of the academic departments to 
improve instruction. As one district administrator said, “We devote a lot of time to emphasizing data. It 
sends a clear message about where the strengths and deficiencies are.” Data meetings are held quarterly 
with department representatives to discuss achievement levels and successes in each grade level. The 
team, department chairs, and the building principal have used data to create Saturday School and other 
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intervention strategies to address academic issues. The implementation of Saturday science labs has 
significantly increased the number of students who now qualify to take the Regents exam. The data team 
collected and analyzed math results in order to identify and mentor students who needed assistance to 
pass the Regents exam. The 9th Grade Academy team designed and administered a 20-question survey of 
student satisfaction with their 9th grade experience, which will be analyzed and used to modify teaching 
procedures and grade level policies where needed. In addition, use of data has allowed creation of 
Assessment Instructional Strategies (AIS) in class for students who need additional help in both ELA and 
math. Students who are deficient on the AIS are put on a personalized learning plan.  
 

8. Transitions 
 

To help with the transition into 9th grade and later transitions at upper grade levels, the 
instructional program embraces the concept of smaller learning communities. All entering 9th grade 
students are assigned to one of four teams. During the first semester, students are introduced to the basic 
characteristics of the technical, occupational, and vocational programs. During the second semester, 9th 
graders ballot for enrollment in the program they will pursue for the next three years.  

As practiced at Saunders, a small learning community consists of less than 100 students taught by 
a team of teachers that represents several academic disciplines or different aspects of a particular 
program. The team takes advantage of a downsized environment and flexible schedule to ensure that all 
students are well known and focused on academic achievement. Teachers on the team consult, plan, and 
cooperate in carrying out educational plans and deal with specific student needs and issues, providing 
support when needed. Effort is made to create a team spirit and cohesiveness, as well as consistent 
academic and social expectations. Each team has its own group of core academic teachers who work 
together to ensure that students achieve academically, obtain extra or remedial help, are comfortable, and 
develop a sense of belonging. The mentoring program also eases the transition to high school. The first 
few activities in the mentoring program focus on the adjustment to high school and the Saunders’ family. 
  

9. Leadership/Systems Approach 
 

The principal assumes primary leadership of the school. He expects all staff, faculty, and students 
to assume ownership of the effectiveness of the school as a whole and to take a lead in providing direction 
and support. Principal Mazzola was a teacher at Saunders before he accepted leadership positions in 
another school district. When he was hired as principal at Saunders, he brought a particular style of 
leadership to the school. He does not run the school from his office. He is visible in the halls, chatting 
with students, joking with them, yet constantly reminding them of the rules in a genial way: no hats, no 
sitting on stairs, and no inappropriate language. Students report that Mr. Mazzola is “like a father figure.” 
“He’s not uptight.” “He’s stern. There’s a line you don’t cross. Everybody knows the limits. No hats. No 
exceptions.” “Whether you’re in baseball or Chess Club, it’s all the same. Everyone’s equal.”  

Five assistant principals, each with responsibility for a grade level or the smaller learning 
community initiative, operate cooperatively on schoolwide issues, yet independently in their 
responsibilities for their grade level. Academic chairs and members of the departments take responsibility 
for developing curriculum, analyzing assessment data, and making program changes. Trades and 
technical teachers take the initiative to improve curriculum, apply for grants to obtain equipment, and 
recruit professionals from the community to serve on advisory committees to improve the effectiveness of 
instruction. Students take the lead in planning, organizing, and carrying out classroom and community 
projects, and then presenting their work in written, oral, or graphic form, as well as in public 
presentations. The leadership model provides students with good preparation for the real world. 
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10. Professional Learning Community 
 

Four notable professional development initiatives are underway in the school.  
 

• Smaller Learning Communities: Teachers will increase the academic achievement and readiness 
for the postsecondary world for students by implementing strategies and structures that enhance 
academic rigor and relevance in all classrooms and smaller learning communities.  

• Rigor, Relevance, and Relationships: Teachers continue to be exposed to the Rigor/Relevance 
Framework as well as internet-accessible resources that will enhance the level of academic rigor 
and make corrections throughout all lessons. 

• Collaboration: Saunders continues to provide opportunities for teachers to collaborate with their 
departments to vertically align the curriculum and skills, as well as plan for short- and long-term 
goals. Teachers also have the opportunity to collaborate with other departments and magnets to 
align the curriculum areas and to create interdisciplinary units. 

• Support Literacy: Teachers are building upon their supported literacy foundation and are using 
the strategies, in addition to enhancing writing in all content areas. 

 
11. Meeting the Needs of All Learners 

 
Failure is not an option at Saunders. The school offers a wide variety of support services and programs for 
all students. The teachers are required by contract to maintain after-school office hours at least once a 
week, though on most days a majority of the teachers will be in offices or with students after school. 
Saunders began a Saturday Academy that operates weekly to help students with school work and prep for 
exams. Teachers are paid an extra stipend for their time. The National Honor Society supplies tutors who 
are available to those students needing some extra help during the school day. Students not meeting 
graduation requirements in their regular school may attend the Twilight High School Academy, which 
provides a non-traditional educational setting for students to obtain their high school diploma. Students 
with disabilities receive resource room instruction while also scheduled for regular academic and magnet 
classes. There is one self-contained classroom.  

 
Lessons Learned 

 
The following practices are significant in Saunders’ success.  
 

• Principal Mazzola has made a personal commitment to encouraging inter-personal relationships 
among staff and students by being highly visible in hallways, by insisting on good behavior in a 
consistent but friendly way, and by cooperating with organizations such as student government. 

• The administration produces a weekly newsletter, The Bluewave, to showcase Saunders’ staff and 
their accomplishments. 

• Saunders’ reputation as a safe urban school is the result of continuous and strict enforcement of 
accepted rules of conduct, accompanied by an attitude of caring for the well-being of each 
student.  

• The 9th grade small learning community plan encourages a smooth transition into high school, 
allows for individualized and personalized instruction, provides teachers with shared planning 
time to design interdisciplinary instruction, and enables early identification and intervention of 
potential student problems.  

• Programs in the technical, occupational, and vocational academies are organized according to the 
smaller learning community concept. Three class periods are combined to allow time for in-depth 
study, completion of projects, and positive teacher-student interaction.  
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• The staff, the students, the district, and the community are proud of their school and express their 
pride through support for the school, hard work, a good work ethic, and community events such 
as the Parade of Curricula. 

• As many as 260 students have taken advantage of such initiatives as Saturday Academy.  
• Teachers are available before and after school and during lunch hours to encourage students to 

seek extra help and advice with their work.  
• The school follows a 100-year-old tradition of preparing students with both a rigorous academic 

education and skills and knowledge relevant to the world of work. Academics and career 
education work seamlessly together to the benefit of students. This factor is very important to the 
parents and students who chose Saunders. 

 
Principal’s List of Three Greatest Strengths 

 
 Principal Mazzola mentions three factors as strengths of his school. 
 
1. Academic Success. Saunders has embraced the Educational Leadership model, empowering 

teachers and staff. Teacher committees identify school needs with regard to professional 
development and become in-house trainers. Our professional development is valued and utilized 
in the classroom. Our ongoing success in graduation rates and Regents results are an indication of 
our staff’s efforts. 

 
2. School Culture. Building school culture is primary to making staff and students part of the 

Saunders family. The sense of Saunders pride is present on a daily basis. Saunders pride is 
showcased every Friday as the staff and students wear Saunders apparel. 

 
3. Small School Feeling in a Big City. The personalization and open door policy of the 

administration allows for a small school feeling in a large city. The administration prides itself on 
the bonds formed with students and their families. 

 
Effective and Efficient Practices 

 
Professional Development. Opportunities have been made available to staff members as both instructor 
and participant. Teachers can submit plans for a particular idea which, when approved, is scheduled for 
their colleagues to join. Teachers will also serve as turn-key trainers for bigger initiatives offered through 
the district. 
 
Technology. There was a need to find a more efficient way to keep up with the demand for current 
technology. Over the past four years the technology budgets were shifted from individual classroom 
needs to developing department computer labs. There is currently an English lab, social studies lab, 
foreign language lab, and one central lab located in the library. Teachers whose classrooms house labs 
agree to make them available to others. 
 
Student Support. The year 2009 saw a move away from administrative hall and cafeteria duties for 
teachers toward the concept of educational leadership. Teachers who have administrative periods were 
given the opportunity to offer students credit recovery classes, extra help, science labs, and writing 
centers. There are now increased opportunities for a student to utilize free periods more productively. 
Educational leadership has also spread to non-teaching staff. Assistant principals, guidance counselors, 
and security officers follow and loop with their cohort for four years. This gives the students more 
continuity and stronger bonds with those who will come to know them best. 


